Phonics

withh Miss Holt



Phonic Subject Knowledge



Reception Reading Expectations 40-
60 months

e Continues a rh.ym.LrLg stan.g.
e Hears and says the initial sound in words.

e Can segment the sounds in simple words and blend them together and
knows which Lletters represent some of them.

e Links sounds to letters, naming and sounding the letters of the

alphabet.
e Begins to read words and simple sentences.

e Uses vocabulary and forms of speech that are increasingly influenced
by their experiences of books.

e Enjoys an increasing range of books.
e Knows that information can be retrieved from books and computers.
Early Learning Goal

Children read and understand simple sentences. They use phonic
knowledge to decode reqgular words and read them aloud accurately. They
also read some common irregular words. They demonstrate understanding
when talking with others about what they have read.



What is phonics?

Ph.oru.cs Ls she relationships between Lletters
(g?L hemes) and sounds ph.on.em.es Teachin

onics involves connecting the sounds o spoken
En,gLLsh ith letters or groip g letters (e g. that the
sound /c/ can be rep resen.te 5{ c, R, ck or ch
spellings and teachtng the ch dren. to blend the
sounds of letters to et er to pro wce approximate
ronunciations of u.rL nown words. For exam.pLe when

aught the sounds for the letters £ p, a and s, we
are a.bLe to bu,Ll.ci wp the words tap’ pa.t pats
ta.ps and ‘sat’.

Tth roach has been shown to provide a quick
dFDCLen.ii wa for most young children to learn

to rea nd speL orcis fluently”and accurately.



Types of phonics

l. Synthetic phonics

Refers to an approach associated with
the teaching of react.cLi,n.gr;L in  which phonemes
(sounds) associated wit particular %ra.phem,es

(letters) are pronounced in isola

blended together (synthesLsed).
2. Analytical phonics

3. Analogy phonics
4. Embedded phonics

ton and



The Phonics Phases

At Frieth, we follow the eéée/;' and Sounds
prog,a e [ ééeré and Sounds (s f pAonLcs resource
’?5%4'145 eg, b e arfment for £du

S wnic cons[sffa of stx pltases.

. [?hase | (I\L%[Lssery) - developing speaking and

cation an

LstenLrLg S
This is the most important phase!

.gkgrfi?csz (Recepti.on) - begin systematic teaching of

. gﬁug}fgmzsmecepuon) - one representation for 43

. Ph.asF b (Rec§pti,on./>’rl) - adjacent consonants (no
new ea,rn.m.?!

- Phase 5 (Yrl) - alternative spelling patterns

e Phase 6 (Yr2) - spelling rules



Phase |

Phase One of Letters and Sounds concentrates on
developing children’s speaking and listening skills and
lays the foundations for the phonic work which starts in
Phase 2. The emphasis during Phase | is to get children
attuned to the sounds around them and ready to begin

developing oral blending and segmenting skills.
= Al - Environmental sounds
» A2 - Instrumental sounds

= A3 - Bodg Percussion
h

* Ab - Rhythm and rhyme

= A5 - Alliteration

« A6 - Voice sounds

» A7 - Oral blending and segmenting



Pha.se 2

In Phase 2, letters a Lr sounds qre introduced
one at ime. set o ers Ls taug t each week
tn the j%L owm,g seque

§e£ 1
g g.’ L n, ITL
: gf £ L, LU, ss

s soon as eac se o e rs is introduce ildren

A h. t Ltt t d cL Ld

LLL e enc u.rag to “use t eLr n.owLe g ;E

etter ou.rL %e d and. out w rcLs

examp rn. to the sounds s- a t to

m,alae e woci ia, Kv a, SO S aﬁt earmggd

e wor s. For xa e, the to

},%T%Re eL ter soun, at ma eg tr[te worc:fZ ta.p from
se

small ection o m,agneth: etters.



Phase 3

e T e
n Over

Cﬁgtgvte eles w ﬁrSP ghg Ls exR% g[ d
uce

(a wen,l: LV? new graphemes are L
rLe

- Set 6 J V, W, X
- Set /: y, z, zz, qu
- Consonant d.Lgra.ph.s ch, sh, th, ng

- Vowel digr a.ph,s ai, ee, Lgh oa, oo, ar, or, ur,
ow, oL, eur, air, ure, er

Pu,rm,g Ph.ase 3, chLLcherL will also Learn the
tter nctm,es u.sm.eg an aL abet so thou,gh.
ch % will continue’ to wse t soum.

ec cLLn,g word.s.



Phase 4

« When children start Ph.ase Fowr Letters and
Sourhds phanics pro e#o‘f/ H‘%novfhe

Fem l?o o[en. o em,es to reagegl\?é n.g will

P % (cg onant-
vowLeE on.sonan. wor s and segment in order to
spe

. ChLLdre WLLL &LEO hav fgu,n. r a.cim.g

raLgh.l: orwar wo-sylla woras an

gét.on, s well as rea ing and spe
word.s.

. IrL P ase l+ n“oi newagsea/zhe/nes are Ln.trodLhcecL The

aim s to consolidate
rerL
rea spe

ﬂcfs dnd to help them Le"'m w0

Jac%n
con,son,an,l:s suc as l:rap, sl:rLrLg anda mdilk

simple
ing some



Phase 5

» Children entering Phase Five will already be able to
read and spell words with adjacent consonants,
such as trap, string and flask. Theg will also be
able to read and spell some polysyltabic words.

» In Phase Five, children will learn more graphemes
and phonemes. For example, they already know ai
as in rain, but now they will be“introduced to ay
as in day and a-e as il make.

» Alternative pronunciations for raphemes will also
be introduced, e.g. ea in tea, head and break.

- Vowel digraphs: wh, ph, ay, ou, ie, ea, oy, ir, ue,
aw, ew, oe, au

Split digraphs: a e, ee, ie, 0e, ue



Phase 6

» Consolidation of all previous phases

» Children apply skills and knowledge learned
above to become fluent readers and
increasingly accurate spellers

« Past tense words

» Adding suffoes/prefoes to make longer

words

» Tricky 'bits’ in words and use of memory
stratégies



Letters & Sounds daily lesson

structure

e Revisit/review
Practise previously learned letters or graphemes.

e Teach

Teach new graphemes. Teach one or two new tricky
words.

e Practise

Practise blending and reading words with a new GPC.
Practise segmenting and spelling words with a new

G PC.
e Apply

Read or write a caption or sentence using one or more
tricky words and words containing the graphemes.



Phonics glossary |

« blend - to d d.i d L ds t ther t
r%%ouncg ar\%cv)vrcin LVL we gorltn'a Sﬁ), %Slgnd%rd ?:ogeth.er
eads sna

e cl -t lett k t th
cLuster W%AO; flree ezmze S mkig fwo or, three)
corLsorLa,rLt cl.u,s te

o d}igragh - two letters making one sound, e.g. sA, ch,

so&fﬁ%i dLegra.phs ;OtwngoweLs together making one

o epél,t CcliLgrarf maétgv%rLeZtteersms%"% making one sound,

. Gr{g.phem. - a letter , L_ ﬁro%ggf(Letters“{%ﬁrgehe)znung

sounﬁ e.g. sh, c



Phonics glossary 2

- GPC h -ph d - th
el B SOt 9 A B R e s Wfich.
represent those )soun.d,s; also known as ‘letter-sound

correspondences

» mnemonic - a device for mern}gri.siﬁgtaﬁnd rec LLLn.'g N
L

something, such as a “snake shape e the lette

e Dh -t Llest single identifiabl .d.
pRoneme. s s represent just one souhd, &f"‘é}y"d’ =
represents two

- segment - to split up a word into its individual ,
EE,’renee egnténmgfcﬁ.efcf’o/GSﬂeL t/_t, e.g. tﬁ.e worc& cat’ has

- VC, CVC, CCVC - the abbreviations r[or vowel-

consonant, consonant-vowel-consonant, cgn,son, nt-
consonant-vowel-consonant, and are used to describe
the order of letters itn words



Phonics Screening Check

e Statutory test

e Focus is on phonic decoding of 40
words and non-words

e Pitch is at Phase 5

e Mid-June

e One to one with child reading to adult
e Five to ten minutes



Phonics errors/misconceptions
v

saying that the word play’ has 5
graphemes

p-t-a-y

identifying -ing’ as one
ph,onem,e/gra.ph.em.e

LdenthyLng/descrLbLng adjacent
consonant clusters as digraphs e.g. br,
st, cl, sp, fl

“br is a digraph because there is one
phoneme”

‘first’” segmented as f -({ -r -s -t

‘play’ has 3 phonemes, therefore 3
graphemes

p-L-ay

‘“ing’ has two distinct phonemes, /i/
an,d? /rLg/, therefore is two graphemes: ¢
- ng

‘br’ is not a digraph because there are

two distinct phonemes, /b/ and /r/,
which are each pronounced separately

‘first” has four phonemes, therefore four
graphemes:

f -ir-s -t



Useful websites

e www.phonicsplay.co.uk
e www.twinkl.co.uk
e www.ilctgames.com

e www.earlylearninghg.org.uk
e www. MrsPancake.co.uk

* Articulation of Phonemes
https://www.youtube.com/watch?v=BghXUW _v-1s

e YouTube - Mr Thorne does phonics



http://www.phonicsplay.co.uk/
http://www.twinkl.co.uk/
http://www.ictgames.com/
http://www.earlylearninghq.org.uk/
http://www.mrspancake.co.uk/
https://www.youtube.com/watch?v=BqhXUW_v-1s

Ihe importance of

Reading



How we teach reading in

the EYFS

e Love of reading

e Selection of books

e Reading strategies - look at the picture, ask predicting questions
e Questioning - comprehension

Provide simple poetry, songuﬂcu nd n.on,-iLctLon. books in all areas,

, on
e.g. construction ‘area’as w as the book are

e Add chil -m%‘de,books and a,du.l,l:—?{:ri,bed, stories to the book area and

wse these for s aring stories with others.

e Create an environment rich in gr'm,t where children can learn about
words, e.g. usitng names, signs, posters.

e When children can see the text, e'ﬂ&,uSLn%, béggboolis, modgf }J&f;’t,

{gg,uﬁggdfé print, su as letter, wo pag inning, en

C Cgrra out activities using instructions, such as reading a recipe to
mare cake.

L Ensure, agcess fo stories for elf children, by pising o [ongs, gl yisual

animals, etc.



Getting started

Make sure that your child:
* holds the book appropriately
turns the pages on their own

»uses the pictures to discuss what the story
might be about (if it is a new book)

- follows the text with fingers (goun.ger readers)

-uses different strategies to approach wnknown
words

»after 2 or 3 attempts is provided with the word



How to approach unknown
word.s

Ask your child:
* What is the first sound?
» Sound out the word - segmenting and

blending.

* Look for a word within a word.
» Use the pictures for clues.

* Read on for understanding.



The value of re-reading a

book

+ st reading for decoding
2" reading for fluency

374 reading for understanding

Don’t worry if your child wants to read/hear the
same boo /story again and agatn.



Praise

independent use of strategies
»correct use of punctuation

» good expression

»self corrections

»asking for an explanation



Reading together at home |

bRy Gng siare, bgoks, tfﬁ?ﬁhforvé piy or borrow
« Make time to read with your child (fhrou, ou
their time in schopl - co%.tm.u, _readting t% wit
t g[m. evg[n, when tﬁey are reacim.g
independently. |

e Let th di — k
efc. toercrLLerSneoerL%ﬁtge&oﬁggreagfri)gsl’.smda Os’é_lﬁjs
and relevant skill.

simple r%n&g\k]q fﬁﬁ@?hﬁé’ ether - leave out

S -f
a rhyming wor and see Lf your
child can work out the missing word. J

» Add sound effects and different voices.



Reading together at home 2

gte%criry%d& Og'\'/:/rf %L%d; ajgﬁouﬁ{#% a.rttc skills

t
ahrougrfliovghe J\Aa e sure
o hil
a.Ln. Cih.e, mea.mn'got u‘n&rd. that your child

rea but ma erstan
o Ta,Lk bou, mea ing of the book too - take
g itk SBEINEE S hfpetly Th o

Lngs
Ln.terestt.n rg LrLfor y LorL 00 %L’éss the
ch.aracte a e LIm ortan.t verLl:s sk them

T s P B RN Sl
ort

es



How to support reluctant
?
Relax and stay posLtL\g.ead'erS .

+ Make sure your child sees you reading and enjoying it!

. Eect_j. t% owr chi[Ld.. h gy ouw like the botqk. Brin scfori.es
effelts a"ryﬁ*s‘t%ﬁs Pugs? tse%ﬂr#u\a/og org. oS SOE

e S d book d h ild to di
L,tﬁt%e:a ak%%i ﬂr?eu%%ea OtgérLat%ufg 8&:’9 g%.iLcibs'L Lnte(t)'estL.p
eg r%o t %ve to be” story books” - some children prefer
to rea act books, comics~or magazines.

. (liet your child choose what they would %Lke to read and
on

worry L it seems too easy - or comp Lcated.

* Read favyourite books over and over again, encouraging
your ild to join in.

K ing book practice short and regular -
day but for o mork than 10 minites alla time.



Questions?



